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Executive Summary 

Gender equality in and through education is vital for the inclusion of all learners in all of their 

diversity, regardless of gender, sexual orientation, ethnic or social origin, language, religion, 

nationality, economic condition, ability or any other characteristic. The evidence in the report 

makes clear that the gender disparities in school performance and the resultant career choices do 

not stem from innate differences in aptitude but rather from students’ attitudes towards learning 

and their behaviour in school, from how they choose to spend their leisure time, and from the 

confidence they have-or do not have-in their abilities as students. Many of these differences in 

behaviour and confidence are a direct outcome of gender norms and cultural constructs in society 

negatively affecting student and teacher attitudes, career choices and women’s opportunities later 

in life. 

 

Research findings and LINK Education STAGES Project interventions show that transforming 

education through gender and inclusive responsive pedagogy creates equitable, learner-centred 

environments that recognize and respond to the diverse needs of all students, regardless of 

gender, ability, socio-economic background, or other identities. Gender-responsive and inclusive 

pedagogies significantly improve academic achievement and engagement, particularly among 

marginalized groups (e.g., girls, children with disabilities, and ethnic minorities). Teacher 

training focused on gender sensitivity leads to reduced stereotyping and more equitable 

classroom interactions, encouraging participation from all students. Integrating inclusive content 

into curricula promotes social cohesion, respects diverse identities, and challenges discriminatory 

norms. Teachers equipped with inclusive strategies (e.g., differentiated instruction, Universal 

Design for Learning) are more confident and effective in managing diverse classrooms. Inclusive 

pedagogy fosters safer, more respectful learning environments, which contribute to reduced 

dropout rates and better emotional well-being. Adopting gender and inclusive responsive 

pedagogies is essential for achieving equity in education. Systemic reforms in teacher education, 

curriculum development, and policy implementation are crucial for sustainable change
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1. Background/Problem Statement 

Gender Equality, recognized as Goal 5 of the United Nations Sustainable Development Goals 

(SDGs), is a vital objective in creating a fair, inclusive, and empowering learning environment 

for all students. In schools, this goal aims to eliminate discrimination and barriers based on 

gender, ensuring that girls and boys, as well as all gender identities, have equal access to 

education, opportunities, and support systems. Promoting gender equality in education involves 

addressing issues such as gender stereotypes, unequal participation in leadership roles, limited 

access to resources, and school-related gender-based violence. Schools play a crucial role in 

challenging harmful norms and fostering respect, equality, and mutual understanding through 

curriculum, policies, and everyday interactions. 

 

By integrating Goal 5 into school culture and teaching practices, educators and students 

contribute to building a more just society-where every learner can thrive, regardless of gender. 

Empowering girls and promoting equality benefits not only individuals but also communities, 

economies, and the global future. Supporting Goal 5 in schools ensures that no one is left behind 

and that the next generation grows up with values of dignity, fairness, and opportunity for all. 

Equally important, is the recognition that the gender dimensions related to access to quality 

education faced by girls and boys, women and men, are different and so are their needs. Gender 

equality is intrinsically linked to the right to quality education for all and to achieve this, we need 

an approach that ensures that girls and boys, women and men, access, complete and are equally 

empowered through quality education.  
 

There are bodies of research that describe gender and inclusion gaps in schools.  Gender inequity 

remains a concern in the education sector (Brief, 2019). UNESCO (2019) emphasises equity in 

educational matters, requiring the development of teaching and learning approaches that respond 

to individual differences and that benefit all children. Equitable treatment of girls and boys 

entails equal provision of studying and learning opportunities and equitable access to educational 

resources (Thompson & Thompson, 2018). However, there are pedagogical issues and social 

cultural norms that continue to impede the efforts towards gender equality in education (GPE, 

2019). Cooper (2023) advocates for equal and just treatment of students regarding their learning 

environment inside and outside the classroom to help them succeed academically, socially, and 
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emotionally. Also, a gender responsive pedagogy creates equal opportunities for boys and girls 

to participate in the education process (Kahamba et al., 2017). It allows equal attention to male 

and female learners, and provides equal access to school and learning facilities among male and 

female learners. Thus, teachers’ consideration of strategies that ensure gender equity in learners’ 

participation in teaching and learning is crucial (Mhewa et al., 2020; Kahamba, et al., 2017). It is 

argued that gender biased instructional practices can affect confidence and feelings of 

belongingness of one sex. 

2. The Need for Safeguarding and Equitable Pedagogy in Schools  

Schools are more than just institutions for academic instruction; they are foundational spaces 

where children grow socially, emotionally, and ethically. As such, it is imperative that they 

function as safe, inclusive, and equitable environments for all students. Two critical pillars in this 

mission are safeguarding and equitable pedagogy. While safeguarding focuses on the protection 

of students from harm, abuse, and neglect, equitable pedagogy ensures that every learner-

regardless of background, identity, or ability-has access to quality education that meets their 

specific needs. 
 

Safeguarding encompasses all actions taken to promote the welfare of children and protect them 

from harm. This includes not only physical safety but also emotional and psychological well-

being. In a school context, safeguarding covers areas such as: 

 Protecting students from abuse (physical, emotional, sexual) and neglect 

 Ensuring safe and secure physical environments 

 Promoting positive mental health 

 Establishing clear policies and reporting systems for concerns 

 Training staff to recognize and respond to signs of abuse or distress 

The need for safeguarding has grown significantly in light of increasing reports of bullying, 

mental health issues, online exploitation, and child abuse. Students spend a large portion of their 

day in school, making educators and school staff pivotal in identifying and addressing potential 

risks. Additionally, the rise of digital learning and social media has introduced new challenges, 

such as cyber bullying and exposure to harmful content, which require updated safeguarding 

approaches. 

 



3 
 

Effective safeguarding creates a culture of trust and safety, empowering students to speak up and 

seek help. It also builds parental confidence in the school system and supports the broader goal 

of child protection in society. 
 

Equitable pedagogy refers to teaching practices that recognize and respond to the diverse 

backgrounds, experiences, and learning needs of students. It goes beyond equality, which treats 

every student the same, by striving for fairness and inclusion in education. Key aspects of 

equitable pedagogy include: 

 Differentiated instruction tailored to individual needs 

 Culturally responsive teaching that reflects students’ identities 

 Addressing systemic biases and stereotypes in the curriculum 

 Providing extra support for students with disabilities, language barriers, or socio-

economic challenges 

 Encouraging student voice and participation in the learning process 
 

Equity in education is essential because students do not enter school on a level playing field. 

Factors such as poverty, race, gender, disability, and family background significantly affect 

academic success and well-being. Without deliberate efforts to level the field, schools risk 

perpetuating cycles of disadvantage and exclusion. Research shows that when teaching is 

inclusive and responsive, student engagement, academic achievement, and emotional well-being 

improve. Furthermore, equitable pedagogy contributes to building a more just and tolerant 

society by fostering empathy, respect, and mutual understanding among students. 

3. The Interconnection between Safeguarding and Equity in Schools  

Safeguarding and equitable pedagogy are deeply interlinked. A school that is not safe cannot be 

equitable, and a school that does not practice equity cannot truly safeguard all learners. Students 

from marginalized communities may experience micro aggressions or institutional neglect if 

educators lack awareness of systemic inequality. Effective safeguarding requires an equity lens-

understanding that vulnerabilities vary among students and that certain groups are more at risk. 

Meanwhile, equitable pedagogy must be rooted in safety, where students feel secure enough to 

express themselves and take academic risks. 



4 
 

4. Key Findings 

The Federal Democratic Republic of Ministry of Education is working to address the need to 

access education for children throughout the country. Many schools are constructed and under 

construction for students in the country. However, the persistent disparities related to gender, 

disability, and socioeconomic status hinder educational quality and academic performance of the 

students. To tackle these problems, LINK Education has provided variety of trainings for 

teachers, supervisors, students, and education experts in Education Department of Wolaita Zone. 

The training focus areas were Gender and Inclusive Responsive Pedagogy (GIRP) for more than 

2,800 teachers in the 146 schools; numeracy competency training, Instructional/Pedagogical 

Leadership Training for school leaders, School Improvement Planning Support at school, district, 

zone, and regional level, and Mother and Father Groups training at school-community level have 

been given for stakeholders in 22 districts. As a result, significant improvements have been made 

in classroom teaching-learning practices. The major findings associated with GIRP are discussed 

below.  

After the implementation of GIRP in the classroom by school-teachers, students have shown 

significant improvement in their academic performance i.e., their assessment scores are 

improved from semester to semester, improved reading and understanding abilities, improved 

literacy and numeracy outcomes and enhanced critical thinking skills. For example, girls’ 

education has undergone significant improvement and as a result, female students performed 

better in English and numeracy than their male counterparts and girls’ self-confidence and self-

awareness have also shown visible improvements. Previously, female students were less likely 

than male students to be interested in maths. However, female students now outperformed male 

students in maths comparisons. One of the school directors reported that female student’s maths 

performance in this way “in this school, female student are now more likely than male students 

to receive an excellent grade in maths and performed better in reading tests.”  

In terms of learning outcomes, 85.4% of grade 8 girls have shown improved literacy and 73.3% 

of them were improved in numeracy. Ninety three percent (93%) of Grade 10 girls passed to 

senior secondary school with better achievements. Due to effective implementation of mother-

father groups in the community, early marriage and dropout rates of female students have 

reduced. The implementation of safeguarding mechanisms resulted to 94% of girls to feel safe in 
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school and those involved in abduction and rape practices got legal measures. The enrolment of 

girls in schools has also increased. Regarding, monitoring and coaching, 54.2% of teachers rated 

mentoring practices in schools as highly effective. 

Students’ engagement in different classroom and project activities and their motivation level 

were improved. Their dropout rates after the implementation of GIPR in the classroom have 

also declined, particularly among girls from low-income families. The classroom pedagogy has 

changed and teachers are implemented student-cantered approaches in the classrooms, such as 

group work, project-based learning, and differentiated instruction, to cater to diverse learning 

styles and needs. Teachers were able to use inclusive languages that are neutral to all students. 

They avoided gender stereotypes, biases and discrimination in their teaching. Teachers also 

incorporated culturally relevant examples and materials to connect learning to students lived 

experiences (experiential learning). Teachers’ classroom management skills have been 

improved; they use utilized positive discipline strategies and created a more supportive and 

respectful classroom environment, reducing instances of bullying and harassment. 

After the implementation of GIRP, it has been observed that there is an increased awareness on 

gender equality in the schools. Students, teachers, and school administrators showed a greater 

awareness of gender equality and the importance of challenging harmful stereotypes. The 

incidents of GBV and harassment have been significantly minimized in schools and community, 

because of the implementation of safeguarding mechanisms such as suggestion box in the 

schools and the establishment of father-mother groups that strictly follow any harassment and 

GBV. It is also evident that inclusion of students with disabilities is vividly improved. After 

intervention by LINK Education STAGES Project, students with disabilities felt more welcomed 

and involved in school activities and even increased parental involvement in schools. Parents 

became more involved in their children's education and provided greater support for inclusive 

practices. Teachers have started to incorporate culturally relevant examples and activities into 

lesson plans to connect learning to students' lived experiences. Furthermore, there have been 

stronger school-community partnerships: schools forged stronger partnerships with community 

organizations to address social and economic barriers to education.  
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5. Policy Recommendations 

Based on the findings of the study, the following policy recommendations are forwarded to 

effectively integrate GIRP into educational practices. 

 Explicitly integrate GIRP principles into teacher training curricula, national education 

policies, and curriculum frameworks. Mainstreaming GIRP into national education 

policies is very vital. This recommendation can be implemented through mainstreaming 

GIRP into national education policies by reviewing and revising the existing national 

education policies, developing national GIRP policy framework, developing inclusive 

learning materials, budget allocation and resource mobilization for the implementation of 

GIRP and awareness raising campaigns to promote GIRP. By establishing a committee or 

task force, it is possible to implement the above-mentioned tasks. As a good practice, 

mother-father groups played a great role in the implementation of GIRP in Wolaita Zone 

schools, where Link Education has provided educational interventions.  

 As a result of GIRP trainings provided to schools teachers, directors, father-mother 

groups, and supervisors, schools have developed safeguarding policies to protect female 

students from GBV and harassment. Therefore, strengthening school safeguarding 

policies are crucial to protect female students from any harmful practices on them that in 

turn minimize female students’ dropout rates and enhance their academic performance. 

This can be done through a multidisciplinary team that include school heads, teachers, 

parents, and representatives from students (females are more preferable), analyse and 

review the existing school safeguarding policies, codes of conduct, and related 

regulations to identify gaps, weaknesses, and areas for improvement in protecting female 

students from GBV, sexual harassment, and exploitation (children). If schools have no 

policies on safeguarding that protect female students and children, the above-mentioned 

team will develop new safeguarding policy that protects students from harmful practices. 

Providing training and capacity building for school community, such as teachers, 

students, parents, and community leaders on safeguarding policies, child protection, 

GBV, and related topics are important to protect females and children from harmful 

practices. In addition to the above-mentioned safeguarding implementation strategies, 

improving the physical safety of the school environment and provisions of social and 

emotional support for female students are critical tasks to be implemented in schools. 
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Addressing barriers to education that hinder females from attending school has also direct 

impact on minimizing harmful practices on them. 

  Provide continuous and practical training for teachers on GIRP strategies, addressing 

gender biases and promoting inclusive practices. Understanding the current teachers’ 

knowledge, attitudes and practices regarding gender, inclusion, stereotype and biases 

through conducting research is a critical task to provide continuous training for 

schoolteachers. After identifying the status of the teachers of GIRP, the next stage is 

developing training materials that focused on understanding gender, stereotypes and 

biases, inclusive classroom practices, classroom management and culturally appropriate 

pedagogy.  

 Revise curriculum and learning materials to reflect diverse perspectives, cultures, and 

abilities, ensuring accessibility for all learners. Curriculum experts to review the existing 

teaching-learning materials, such as textbooks, teacher guide, assessment tools and 

supplementary materials that in turn leads to revise the current education curriculum.  

 Prioritize resource allocation to schools and communities facing the greatest educational 

disparities, providing targeted support for marginalized students. 

 Establish robust monitoring and evaluation systems to track GIRP implementation and its 

impact on student outcomes, using disaggregated data to identify and address persistent 

inequalities. By developing strategies to follow-up the implementation of GIRP and 

evaluation tools, it is possible to evaluate the effectiveness of GIRP. It is possible to use 

mother and Father Groups, local leaders and District Inspectors for monitoring the 

performance of schools at the community level. 

 Engage parents, community leaders, and other stakeholders in promoting inclusive 

education and challenging discriminatory social norms. The government and other 

stakeholders can do this by creating a participatory awareness campaigns and workshops 

that is focused on inclusive education and the negative impacts of discriminatory social 

norms. Creating a system for engagement and collaboration is another method that 

enhances the participation of the above-mentioned stakeholders to challenge harmful 

practices on female students. It is managed by community advisory board that consists of 

parents, community leaders, teachers, students and other stakeholders.  
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6. Conclusion and Call to Action 

As it has been highlighted in the finding section, LINK Education has provided educational 

intervention trainings for teachers, school directors, supervisors, and students that resulted good 

academic performance on students, effective teaching pedagogy for teachers, minimized GBV, 

reduced stereotype and harassment, reduced early marriage and dropout rates of female students 

observed in schools. GIRP offers a powerful framework for creating learning environments 

where all students feel valued, supported, and empowered to reach their full potential.  

Sustaining the good practices implemented in the 146 schools in Wolaita Zone is the 

responsibility of different stokeholds, including teachers, school heads, supervisors, students, 

education experts, community and policymakers. Furthermore, scaling-up the obtained skills and 

knowledge through Link-Education trainings to the neighbouring schools is the role of the 

stakeholders mentioned above. Ministry of Education should aggressively work to mainstream 

GIRP principles into national education policies, teacher training programs, curriculum 

development, and resource allocation strategies. Develop a comprehensive GIRP action plan 

with clear goals, timelines, and indicators for success. Allocate sufficient resources to support 

teacher training, curriculum development, and infrastructure improvements that promote 

inclusivity. Establish a national GIRP monitoring and evaluation system to track progress and 

ensure accountability. 

 

 

 

 

 

 

 



9 
 

7. References 

Brief, G. (2019). Educating girls: The path to gender equality. 

Cooper, R. C. (2023). Strong Teacher-Student Relationships: A More Equitable Way Forward. 

Western Carolina University. 

Kahamba, J. S., Massawe, F. A., & Kira, E. S. (2017). Awareness and Practice of Gender 

Responsive Pedagogy in Higher Learning Institutions: The Case of Sokoine University of 

Agriculture, Tanzania. Journal of Education, Humanities & Sciences (JEHS), 6(2). 

Mhewa, M. M., Bhalalusesa, E. P., & Kafanabo, E. (2020). Secondary School Teachers' 

Understanding of Gender-Responsive Pedagogy in Bridging Inequalities of Students' Learning in 

Tanzania. Papers in Education and Development, 38(2). 

Thompson, D. L., & Thompson, S. (2018). Educational Equity and Quality in K-12 Schools: 

Meeting the Needs of All Students. Journal for the Advancement of Educational Research 

International, 12(1), 34-46. 

UNESCO (2019). Global Education Monitoring Report Gender Report. Paris: 

https://en.unesco.org/gem-report/2019genderreport. 


