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POLICY 

BRIEF 

TITLE: ENHANCING TEACHER CAPACITY 
BUILDING: STRATEGIES FOR SCALING 
SUCCESS IN CHILD TO CHILD MODEL

Introduction

The pivotal role of early childhood teachers 
in shaping children’s learning and 
development underscores the need for 
effective teacher capacity building. This 
policy brief explores the challenges faced 
in Sub-Saharan Africa, particularly in 
Uganda, and presents a successful model 
for scaling teacher capacity building 
initiatives. 

The problem

Recruitment of unqualified teachers to fill 
in teaching vacancies that would otherwise 
remain unfilled is a common practice in 
developing countries (Association for 
the Development of Education in Africa 
(ADEA), (2016). In Uganda, most of the 
pre-school teachers are Senior Four and 
Primary seven leavers and some have no 
prior training in pre-school pedagogy 
and a few who obtained some training 
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are usually recruited by elite pre-schools located in the major urban centres (National 
Planning Authority, 2016). A number of teacher professional development programs 
have been implemented such as the traditional professional development (Graham, 
2007), and professional learning communities, commonly practiced in high resource 
contexts (Soares, 2020). However, most of these programs are evaluated by way of 
teacher attendance numbers, participant feedback surveys, or quick self-reports at the 
conclusion of the training (Olsen, et al, 2022; Sajitha, et al, 2018), which result in a 
dearth of information on answering the question of how teacher capacity building may 
be scaled.

What has been done to solve the problem

Recognizing the fore mentioned challenge, Kyambogo University in collaboration with 
university of Gondar in Ethiopia and chancellor university in Malawi and LABE Uganda 
launched the inclusive child to child  project. This research initiative aimed at providing 
opportunity for children in marginalised communities to continue learning even in the 
absence of a teacher so as to develop skills needed to stay in school and transition to 
primary school at the right age. The approach uses local games collected from different 
communities to teach literacy, numeracy, socio emotional and physical skills in a play 
way approach. It also supports inclusion of children with special needs to do what they 
can as they are observed for early identification of challenges. The teachers are supposed 
to support play way approach in the centres, However, many of them are used to teacher 
led techniques that is a challenge in the absence of teachers.

In rural communities with limited teachers and low teacher capacity, the child to child 
training guides helps develop an interactive and a community wide approach to play 
pedagogy that is more acceptable for early learning.

A comprehensive needs assessment was conducted and the capacities of teachers, 
parents, and the communities, were identified in a Knowledge, Attitude, and Practice 
(KAP) study that was conducted before the establishment of the Home-based Learning 
centres (Ejuu et al. 2022). This study provided valuable insights, allowing the team to 
tap into the intrinsic capacities of these teachers and parents through the simultaneous 
implementation of various strategies. The identified specific areas where teachers and 
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parents required support included play-based pedagogical skills, managing multi-grade 
classrooms and creating inclusive learning environments, were prioritized. The Peer 
Learning Communities model was adopted in scaling the capacity building of teachers 
in the home-based learning centres across Uganda, Kenya, and Zimbabwe. A model 
proven to be effective in enhancing teacher professional development and transforming 
teachers’ beliefs in pre-school context (Tam, 2022).

Peer Learning Communities were established at the local, district, and international levels, 
facilitating exchange visits among university experts, teachers and parents. This approach 
promoted experience and idea sharing, collective problem-solving, and continuous 
learning. In the bid to facilitate communication and knowledge exchange, integration 
of ICT was paramount. Each Centre was supported to acquire and use smartphones. A 
Group WhatsApp forum was established comprising members from the centres, district 
officials, and members of the implementation partners who have different expertise 
such play-way pedagogies, special needs education, material development, management, 
community engagement, among others. This has facilitated seamless collaboration among 
different stakeholders across districts, national boundaries, and international contexts. 

Quality Professional Development: We provided high-quality professional development 
opportunities that directly aligned with teachers’ needs. These opportunities were offered 
through well-facilitated conferences and workshops, led by experts in the field. These 
events served as dynamic spaces for collaboration and knowledge sharing, grounded in 
research-based teaching practices.

Continuous support: Beyond formal professional development programs, an ongoing 
support system was established. Experts, in collaboration with district education officers, 
provided coaching and regular check-ins to address challenges and questions. Mentoring 
played a pivotal roll where qualified and experienced teachers, along with staff (in charge 
of special needs) from neighbouring schools, acted as mentors for co-teachers and parents. 
This mentorship provided guidance, coaching, and hands-on support to build capacity. 

Continuous Monitoring and Evaluation: The consistent gathering of data on teacher 
practices, learner outcomes, and program implementation has proven crucial in identifying 
areas for enhancement. This approach enables evidence-based decision-making and 
allows for the ongoing refinement of the intervention over time.
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Theory

This research was underpinned by the Diffusion of Innovations Theory (DIT) by Everret 
Rogers (1962) which helps to understand how an innovation can receive acceptance 
within the local communities ( Jamshidi & Hussin, 2016). The DIT principles of 
innovation, communication channels, social system, and time guided the scaling of 
teacher capacity building. The innovation in place was the peer learning communities 
which was scaled through the communication channels namely, workshops, training 
sessions, peer-peer interactions, educational conferences, and online platforms. The 
social system incorporated the centres, district education officials, universities, the non-
governmental organisation, and communities. The teachers were given time to become 
familiar, comfortable, and proficient in applying the skills acquired.

Scaling Lessons
•	 Involvement of foundational structures is 

key in scaling teacher capacity building 
because it accelerated acceptance and 
ownership of the program.

•	 Strength-based partnership between 
communities, education officers, NGOs, 
and university provided professional 
assistance from knowledgeable 
others which acts as a foundation for 
interdependence, collaboration, and 
collegiality.

•	 It is important to align the intervention 
with the participants’ needs, interest, and 
capacities.

•	 Regular data collection is key to identify 
and answer arising issues through 
continuous support supervision.

Conclusion 

Scaling teacher capacity building requires a multifaceted approach, as demonstrated 
by the success of the Child to Child model. Implementing these strategies and policy 
recommendations the educational stakeholders can effectively scale teacher capacity 
building efforts and foster a supportive learning ecosystem that ultimately enhances 
the quality of early childhood education as well as to the global effort in achieving 
sustainable development.

Policy Recommendations 
1.	 Establishing strong network of peer learning communities within schools, 

districts and across nations. 
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2.	 Encourage mentorship programs to provide ongoing guidance and support to 
teachers.

3.	 Invest in high-quality professional development opportunities that align with 
teachers’ needs and interests.

4.	 Promote collaboration and knowledge sharing among teachers through 
conferences, workshops, and online platforms.
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