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Executive Summary

A Multi-Modal Approach to Teacher Professional Development in Low Resource
Settings” (MATPD) project aims to influence the policy, practice, and further research
in distance Teacher Professional Development (TPD) through Action Research (AR)
and communities of practice.

The project has successfully completed the key activities and a summary of key
outputs and key achievements and findings of the project are as follows:

1. Landscape Mapping Study (LMS): All three country reports were completed
and launched in March 2023. This study enabled us to share the insights with
relevant stakeholders on the status and gaps in the professional development
of teachers and teacher educators.

The study revealed that there is a large gap between policy and practice in
the three country contexts with respect to TPD of teachers and teacher
educators. Some of the gaps were due to low funding of education and others
were due to lack of capacity building opportunities for teachers and teacher
educators. Teacher educators do engage in research butAR and collaborative
continuous professional development activities like development of
communities are rarely adopted by them to work with teachers. The
professional development of teacher educators is an area that is
academically unexplored in the three country context. Despite the rapid
development of technology uptake in Afghanistan and Nepal, most teachers
do not have access or capacity to use internet and ICT tools, especially in rural
areas and weaker economic classes. Afghan educators were new to the
concept of AR. Nepal and Maldives educators were familiar with AR but did not
have confidence and research skills. Mentoring and use of OERs was limited in
all country contexts.

2. South Asian Teacher Educators (SATE) Fellowship: This fellowship was aimed
at building the capacity of teachers and teacher educators in the focus areas
of AR, mentoring teachers, integrating ICT and OERs in teaching and inclusive
education. Fellows participated in asynchronous distance education courses
on ICT, mentoring for TPD and AR. Additionally, they attended face to face
workshops, online webinars and enrichment sessions followed by conducting
AR with schoolteachers to implement innovative approaches. The fellows
submitted their final report by March 2023, and a valedictory ceremony was
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held on May 22nd 2023, to celebrate the successful completion of the
fellowship.

Fellows’ engagement in the SATE fellowship helped build their knowledge and
skills and strengthened their beliefs and knowledge about the key focus areas.
Additionally, they were able to connect the theoretical ideas with their practice
through AR, implementation, and experiencing and mentoring teachers. They
developed in-depth knowledge about the specific topics focused in AR and
skills for designing continuous TPD activities and communities of practice in
the three countries. They developed value for engaging in reflective practice,
developed the identity of teacher educators, and learned about the supports
and challenges in the transformation of the teaching learning process.

The key lessons learned during the project include the importance of aligning
the project goals with government needs and policies, establishing
connections with stakeholders early in the project and adapting to
challenging situations. There are also certain elements that could have been
more effective if done differently. For example, interventions in Nepal could be
more effective if the implementation partner was local. Reflections collected
through the fellowship would be more meaningful if they could be limited in
number and have sufficient time intervals between reflections. Additionally,
there is a need for resources, support from the school and other relevant
stakeholders, and continuous guidance frommentors for scaling the AR.

3. Compendium of AR: This includes a summary of AR conducted by all fellows
across the three countries. The objective of the compendium was to generate
insight into various innovative pedagogical practices. The AR was categorized
into six education themes: peace, science, math, language, Open Education
Resources (OERs), gender equality and social inclusion (GESI). A total of 42 AR
were conducted in three countries.

Some of the key findings from the AR conducted are that using
student-centered pedagogical practices led to increased student interest and
engagement in all subjects, and it helped students understand and visualize
the concepts more comprehensively. Teachers developed knowledge of
students’ difficulties, key conceptual ideas, resources, and activities that can
be used to develop comprehension and pedagogic strategies to engage
students actively in an inclusive classroom. Additionally, teachers were
conscious of the importance of gender-neutral play activities for engendering
gender equity and breaking stereotypes in early grade learning environments.
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Fellows developed knowledge of themes, AR, mentoring, teacher pedagogic
contexts and the challenges they face in their schools.

4. Belief, Attitude, Skills, and Knowledge (BASK) Study: The BASK study was
carried out during the SATE fellowship with the fellows to understand the
changes in their BASK as a result of the MATPD project intervention.

Post Fellowship, the fellows had a better understanding of the project and their
role. They could identify themselves as teacher educators after the fellowship
and develop leadership skills to work effectively and collaboratively with the
teachers. Most of the fellows only had a theoretical understanding of the
concept and had not practiced it until the fellowship. They learned about the
processes of conducting AR and how it can serve as an effective tool for
professional development and for improving classroom practices through the
process of collaboration and reflection.

Mentoring is a new concept, less practiced and not formally institutionalized
within education systems. For instance, this is the first time in Maldives that AR
has been successfully conducted with other teachers, with guidance through
Mentorship. Although efforts were made by teacher training institutes to
establish a culture for AR, prior to the project, guidance and support in the
form of mentoring was missing. Mentorship empowered teachers to learn
about new innovative pedagogical practices and apply the same for making
classroom teaching effective in Nepal.

5. Case Studies: Two case studies from each country have been produced
based on two focus areas. One, is a case study focusing on one of the themes
of the AR. Second, is a case study focusing on the journey of a fellow. These
case studies disseminate knowledge on fellows’ in depth experiences of SATE
fellowship and key findings on specific thematic areas. The case studies
illustrate the systemic challenges related to TPD and the transformation of
classroom practices so that research culture and culture of collaboration
among teacher educators and teachers can be built. The gender equity
challenges in Afghanistan and journey of the female fellow give deep insights .

6. Guideline document: Country-specific guideline document for each country
was developed to provide guidance on scaling impact of distance teaching
and learning interventions and professional learning communities (PLCs). It
highlights the lessons learned and provides recommendations for providing
continuous professional development opportunities, focus on AR, mentoring,
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using OERs and inclusive education. The guide will also help other teachers
and teacher educators adopt new skills and strategies to improve their
capacity and knowledge.

7. Transforming Teaching and Learning through AR: This is a 4-day training
workshop conducted in collaboration with the National Institute of Education
of Maldives. The aim was to develop the capacities of school leading teachers
of Maldives to conduct AR, and develop their understanding of mentoring,
OERs, and integrating these in teaching learning practices.

The “Training workshop” with leading teachers indicates that teachers'
understanding and skills of AR was enhanced. They developed a short
proposal on conducting AR and recognised that it is possible to do it within the
scope of their work as leading teachers. The focus groups discussion held with
the teachers at the end of the workshop revealed that the workshop was
effective as teachers acknowledged learning new knowledge about AR,
Mentoring, OER and Inclusion. They shared that the cyclic steps of AR and
reflection on their work, mentoring process, range of resources that promote
active learning among students and social model of inclusion as the key
takeaways from the workshop. They intend to share the knowledge and
resources with teachers in their school and conduct AR.

There is also a need to conduct PD for school teachers, focusing on concepts
such as AR, mentoring, and OER. Although educators teachers are aware of
these concepts, the training helped them learn how to effectively implement
them. Post training, school leading teachers highlighted that they could
address issues at school/classroom on their own by conducting AR instead of
waiting for senior management to take action. Additionally, they were
extremely motivated to continue their AR proposal, when the Villa College (VC)
project team informed them that the team will provide support and guidance
in conducting the AR.

Lessons Learned and Recommendations

With regard to recommendations for future projects, having structured feedback
loops with stakeholders will ensure insights fill the gaps and shape the project from
inception. For projects that involve AR, field visits would be beneficial.

Overall, the project recommends increasing the capacity and knowledge of
mentoring of school principals to create and encourage a culture of mentoring
among teachers. Establish PLCs among schools for continuous professional
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development. Practice reflection habits among teachers to enhance effective
classroom teaching. Conduct classroom observations between teachers and getting
teachers to discuss and exchange ideas for effective delivery of content and
classroom management. Conduct PD sessions on OER, to enhance teachers
awareness and use of OER during teaching and learning. Also, conduct structured,
systematic, and need-based PDs for teachers to enhance their learning
effectiveness. Lastly, scale AR with mentoring, among school leading teachers in
collaboration with teachers.
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Project Rationale andObjectives

There is an urgent need to address the gaps in the professional development of
teacher educators and teachers in Afghanistan, Maldives, and Nepal, particularly in
response to the requirements of the evolving educational reforms in these countries.
The use of distance learning technologies, Mentoring, use of OERs, AR, and
professional communities of practice remain largely untapped opportunities for TPD
as well as Teacher educators professional development in these countries.
Additionally, the crisis in the education sector due to the Covid-19 pandemic, which
led to school closure for periods of time has further exacerbated the inequities in the
South Asian countries, highlighting the need to enhance the capacity of teachers
and thus teacher educators’ ICT preparedness. The curriculum reforms in the
participating countries have largely been implemented through the use of one time
face to face workshops. There is a need for visualizing TPD as a continuous endeavor
on one hand and on the other there is a need to develop models of TPD that provide
access to quality PD for teachers disadvantaged by geographical isolation.
Additionally, the innovative TPD model needs to provide opportunities to develop
transformative pedagogies by addressing the theory-practice divide and thus
should focus on implementing innovative pedagogies in classrooms and reflecting
on it. Teachers can engage meaningfully in professional development while doing
collaborative AR with other teachers, thereby developing their professional
autonomy and ownership of contextualized solutions of their classroom problem
while contributing their knowledge to the teaching community by sharing their
experience with other teachers. Experienced teachers, principals and administrators
need to play the role of the mentors for this collaborative AR and thus need to
develop the skills of academic pedagogic leadership rather than looking at only
administrative responsibilities and monitoring teachers for implementing reforms. It
is this supportive culture that can create and sustain the culture of teachers as
researchers and valuing them as knowledge producers rather than implementers of
reform.

To address the research problems identified, the specific objectives of the project
were;

Objective one: To generate knowledge about the enablers for an integrative
distance TPD model in low resource settings;
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Objective two: To enhance the capacity of teacher educators and teachers by
developing their leadership skills and knowledge in the
constructive use of new media and technology to enhance their
practices; and

Objective three: To mobilize the support of and share insights with relevant
stakeholders on adapting, adopting, and sustainability of
pedagogically rich TPD approaches.
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Section 1: Project Implementation andManagement

Project Implementation

Since the implementation of the project on 1st May 2021, the project has met its
deliverables and achieved its objectives focused on distance teaching and learning.
Below are the details of the project deliverables and its contribution to achieving the
specific objective

1. LandscapeMapping Study (LMS)

The LMS consists of two components: in-depth interviews with policymakers and
educators, and an extensive secondary literature review. This study aimed to
generate knowledge on current policies on teacher support, TPD, and the status of
teacher educators in each country to understand the current status and issues.

The LMS study of each country guided in identifying elements of the SATE
fellowship that needed contextualization and finalizing the fellowship design. The
implementation partners in each country became fully aware of the policy
landscape, views of key stakeholders and challenges faced in the field due to LMS
study and were thus better prepared to address these challenges during SATE
fellowship implementation. The government functionaries were strategically
selected as fellows to make a bridge for advocacy and knowledge mobilization
with government stakeholders. LMS highlighted the need for capacity
development of teacher educators for collaborative distance professional
development, which includes the use of ICT as well as developing the skills of AR,
mentoring, inclusive education and use of OERs. The course work designed by
TISS faculty provided opportunities to engage in practice-based and social
learning to address the gaps in beliefs, knowledge and skills of the participating
fellows. Additionally, the launch of the report in March 2023 provided an
opportunity for advocacy and knowledge generation with relevant stakeholders,
including policymakers, educators, and other organizations involved in TPD. This
was done through round tables and in-person meetings with Maldives and Nepal
key stakeholders.
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2. South Asian Teacher Educators (SATE) Fellowship

This fellowship is aimed at building the capacity of teachers and teacher
educators. Fellows participated in asynchronous distance education courses
on ICT, mentoring for TPD and AR. Other activities carried out by fellows as part
of the fellowship are as follows.
a. Weekly enrichment webinar sessions
b. Practice based AR where each fellow collaborated with five to ten school

teachers from their respective countries. They were guided and supported
by academic mentors assigned from TISS & other institutions and field
mentors from their country.

c. Fellows organized professional development sessions for the
teachers,followed by classroom implementation, as part of their AR.

d. Submission of AR report by fellows

Several challenges were faced during the fellowship.

a. There were delays in completing AR by fellows, due to schools exams,
school closures, approval from school management, festival holidays, etc.
To address this challenge, the time duration for completing the AR was
extended.

b. All fellows were required to complete the two cycles of implementation.
However, due to various challenges such as political changes in
Afghanistan, workload of teachers in Maldives and Nepal, and fellows work
commitments, some fellows only managed to complete one cycle. These
limitations were included in their AR report.

c. Academic mentors from TISS and other academic institutions and field
mentors from fellows’ respective countries were assigned to fellows. But
some of them were unable to give their fellows the desired time for their AR
due to their own busy schedules and work commitments. There were very
few instances where a joint meeting between the academic mentor, field
mentor and the fellow took place.

d. In the initial design of the SATE fellowship, writing a reflection journal was an
activity that was assigned to the fellows. The concept of reflection was new
to many fellows and is not part of their routine practice. Although some
fellows had begun working on the journal and reflecting on their fellowship
and practice, they couldn’t continue the activity due to work loads and
other fellowship commitments.
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The fellows submitted their final report by March 2023, which was followed by the
submission of recorded presentations of their AR which was uploaded on the
CETES YouTube channel1. Lastly, a valedictory ceremony was held on May 22 2023
to celebrate the successful completion of the fellowship.

The SATE fellowship is an activity that is aligned with all three objectives of the
project. By providing fellows with opportunities to learn and engage in distance
TPD, carry out AR, and develop their skills and knowledge of new media and
technologies, the fellowship is generating knowledge about effective TPD
approaches in low-resource settings and enhancing the capacity of teachers.
The fellows reported learning in terms of the design of continuous professional
development activities for teachers, rich learning about teachers’ contexts and
challenges, ways to establish collaboration with teachers, knowledge of key
conceptual ideas and hands-on/digital resources for students learning, and
pedagogic strategies to support active participation of students.

3. The Compendiumof AR

Officially launched on 2nd March 2024, AR compendium, includes a summary of AR
conducted by all fellows across the three countries. The objective of the
compendium was to generate insight into various innovative pedagogical
practices. The AR was categorized into six education themes (Peace, Science,
Maths, Language, Open Education Resources, GESI). Additionally, it also includes
the current status of AR in each country, the process of conducting AR, and the
implication of the main findings. The insights and recommendations from the
compendium generate knowledge on TDP models with the relevant stakeholders
in order to mobilize support, thereby contributing to objective one and three of
the project.

For instance, the AR conducted on OER calls for orienting both teacher educators
and teachers on OER and locally available resources and how it can be utilized to
enhance science and math teaching-learning practice. The AR conducted across
the science and mathematics theme calls for serious changes in pedagogies
used in classrooms in the three countries. There is a need for professional
development training on contemporary and innovative teaching methods and
techniques specific to AR themes. AR on peace education emphasized on
developing the values of global citizenship, while those focusing on inclusive

1 Afghanistan: https://www.youtube.com/playlist?list=PL8bZzoltbMJkopgz9pSi8q4MfE1lT5aST
Maldives: https://www.youtube.com/playlist?list=PL8bZzoltbMJluNqzB1wpR16eZQyQm2INM
Nepal: https://www.youtube.com/playlist?list=PL8bZzoltbMJkLqF6OQAwOOZPIOEA2Uutj
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education tried to mitigate the challenges faced by marginalized groups in the
field through developing teachers’ awareness of biases, pedagogic strategies
and resources that support inclusion. AR based on the language education
theme focused on the multilingual contexts and developing pedagogic strategies
on reading, writing, listening and speaking skills of the students using various
activities.

Launching of the AR Compendium

4. Belief, Attitude, Skills and Knowledge (BASK) Study

The BASK study was carried out during the fellowship with the fellows to
understand the changes in their BASK, as a result of the MATPD project
intervention. A mixed-method approach was adopted. Data was collected from
fellows via Interviews and surveys in two phases: baseline and endline.

Country-specific reports are developed. BASK reports highlight major impact of
the fellowship on the beliefs and attitudes of the fellows towards AR, the use of ICT
for TPD, as well as the use of OER for supporting teaching and learning practices,
the need for mentoring to support TPD, and being aware of biases and
discriminations prevalent in their contexts. Fellows showed an increase in
research, presentation, and communication skills, as well as skills in planning and
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managing teacher learning. Fellows developed their identity as a teacher
educators as a result of their increased knowledge of pedagogic strategies and
resources for teaching particular topic or skills as well as strategies for engaging
teachers in meaningful TPD.

5. Case Studies

Two case studies from each country were produced based on two focus areas.
One, a case study focusing on one of the themes of the AR. Two, a case study
focusing on the journey of a selected fellow. These case studies are of great value
to teachers and teacher educators who are keen to enhance their skills,
specifically focusing on AR. For instance the two case studies from Maldives
presented cases where AR can be used to enhance English as a second
Language and experience of a fellow in using project based learning methods.
The two Nepal case studies explored how the MATPD TPD model assisted in
shifting conventional TPD models to transformational ones and a Nepales fellow’s
experiences of continuous PD that have helped build his leadership skills as a
teacher educator and improve his own classroom teaching practices. Lastly, the
two case studies of Afghanistan focused on Gender equality in education which
examined the key factors contributing to gender disparity in educational access,
and described challenges to gender equity faced in the course of implementing
MATPD in Afghanistan. Additionally, one of the Afghan female fellow’s journey of
SATE fellowship and how it impacted her PD.

These case studies will help teacher and teacher educators to learn from the
SATE fellowship fellows experiences, the innovative approaches used in different
thematic areas, and assist in generating ideas for their own research.

6. Guideline document

Three separate guideline documents for Afghanistan, Maldives and Nepal were
developed focusing on distance teaching and learning in each country and
scale the distance teaching and learning interventions explored in the project.
The objective of the guide is to help other teachers and teacher educators to
adopt new skills and strategies to improve their capacity and knowledge. These
guidelines were developed based on the insights of the implementation partners
in each country during management of SATE fellowship and analysis of the BASK
study. These guidelines are significant as it supports and provides
recommendations in areas such as AR, mentoring, PLCs which are not effectively
implemented in the three countries.
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7. Transforming Teaching and Learning through AR

At the end of the project a portion of unused funds from Afghanistan was used to
design and implement training for leading teachers in the Maldives. The VC
project team met with stakeholders from the Ministry of Education (MoE) of
Maldives on 31st January 2024 to discuss the training workshop and potential for
scaling. It was a fruitful meeting in which the Ministry showed their support for the
workshop and the training workshop was conducted in collaboration with the
National Institute of Education (NIE of Maldives under the Ministry)

The workshop developed the capacities of school leading teachers of Maldives
four key areas: AR, Mentoring, Open Educational Resources (OERs) and Gender
Equality and Social Inclusion (GESI).

Only school leading teachers were selected for the workshop, because the
possibilities of them sharing knowledge and guiding teachers, who work under
their supervision, to conduct AR will be higher. Teachers were selected with
assistance from NIE. A total of 106 applications were received to take part in the
workshop. From them the project aimed to select 20 teachers, five from outer
islands and 15 from the Greater Male’ Region. However, few of the selected
teachers from Male’ were not released from their schools and two of them were
unable to attend due to unforeseen circumstances. Hence a total of 16
participants remained and we managed to include one more teacher from the
outer islands.
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Training Workshop: Transforming Teaching and Learning through AR

Gender Equity and Social Inclusion

- Interviewees selection for LMS: Interviewees for the LMS study were selected
as equally as possible from both genders to maintain gender equity. For
instance, in the Maldives, a total of eight interviews were conducted, which
included four females and four males from different levels of experience as
well as from the capital city and outer islands. For Nepal, TISS team has
conducted more than 11 interviews, (3 females, 8 males) of educators and
experts working with the Government of Nepal, Academic Institutions,
Non-profit organizations and international aid organizations. Lastly, SCA had
conducted five (one woman; four men) interviews with former Afghanistan
Ministries of Education officials, Teacher Educators, and Education Programme
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Management staff from International Non-governmental organizations
working in Afghanistan.

- Fellow selection for SATE fellowship: In all 3 countries, GESI aspects were
considered during the selection of fellows.

- Afghanistan: 7 women, 9 men; urban/rural across the country; different
ethnicities, languages, youth, minorities. 137 (62% women) teachers
selected for the project activities and capacity development. The
teachers are from different gender and social backgrounds (men,
women, Tajik, Pashtun and Uzbek ethnicities, poor and teachers with
mid-level income). In the schools' selection, it has been tried much to
keep gender balance considering cultural and social norms, therefore,
boys, girls and mixed schools were selected by fellows.

- Maldives: 10 women, 5 men; 5 fellows from outer islands.

- Nepal: 7 women, 8 men; 1 fellow from a rural area.

- Fellows’ AR projects: 5 Research Fellows including 2 each from Afghanistan
and Maldives, and 1 from Nepal, conducted AR on GESI related issues in their
context. Afghanistan fellows focused primarily on challenges and issues of
equitable and equal class participation in public sector primary schools, whilst
Maldives fellows focused on gender perceptions of teachers and how they
impact students’ mindsets and how to raise teachers awareness about
possible socially instilled gender biases that may be influencing their
communication with male and female students. Moreover, the Nepal fellow
explored the low participation of children in learning activities.

- Session on inclusion: A session on inclusion was conducted as part of Fellow’s
Face-to-face coursework in Mumbai in July 2022. The session focused on
developing understanding of inclusion, how it is different from integration and
what kind of interventions are required to make classrooms truly inclusive.

- Enrichment sessions: Fellows were encouraged to reflect on GESI elements on
a periodic basis during meetings with academic and field mentors, the TISS
team, and each other. An enrichment session was held with Ms. Sonia
Sawhney, a faculty member at TISS with expertise in inclusion and education,
on 23rd November 2022 to help fellows reflect on GESI considerations during
their implementation of AR. She discussed different models of inclusion and
universal design of learning framework with fellows to support classroom
interventions.
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- Implementation of AR: Gender dynamics were at play when Fellows tried to
approach teachers, as well as in the classroom when teachers were
implementing the AR. While these dynamics reflect the contextual realities the
Fellows were operating in, Fellows were encouraged to reflect on these
experiences and also record it in their AR reports. During the implementation
process Maldives fellows observed that teachers engage more with vocal
students, unintentionally neglecting others. When pointed out this was correct
and it is important to note that this is not something they did consciously, but
something that teachers need to be more aware of. Some of fellows in
Afghanistan worked covertly on inclusion by focusing on providing conceptual
and teaching-learning resources to teachers in low resource contexts. Some
Nepal fellows worked on low cost hands-on resources in low resource context
while others worked on developing attention grabbing strategies for to
support learning of all students.

- Training workshop for school leading Teachers: Majority of the applications
were female teachers. The project team managed to select four male
teachers both from outer islands and Greater Male’ Region. One of the key
focus areas of the workshop is GESI. Session focused on different models of
Inclusion, universal design of learning and Inclusive teaching approaches and
classroom activities. Additionally, they held discussions on areas that need
improvement related to GESI.

Reflection

Since the inception of the project, a good relationship was established within
the project consortium. The first review meeting held in Maldives, which
enabled team members to meet physically strengthened this relationship.
However, despite two attempts, the SCA team were not able to meet in person
due to travel restrictions in Afghanistan. Hence the SCA team joined online for
all the three review meetings conducted throughout the project. These review
meetings have helped to have more fruitful discussions regarding project
activities.

In terms of challenges, the Covid-19 pandemic posed several challenges in
the initial stage of the project, being able to have face-to-face meetings for
LMS to enable that initial connection between the project team and
stakeholders. Additionally, the political changes in Afghanistan posed a barrier
to effective implementation of the project in the country. Due to on-ground
challenges, fellows’ inability (especially women fellows) to visit schools
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regularly and meet with teachers impacted the completion of their AR work.
The circumstances also made it difficult to obtain resources (policies, papers,
and specialists) inside the MoE for literature review, interviews and data
gathering, which hindered the timely completion of the LMS.

TISS being an external organization, in implementing the project in another
country (Nepal) was challenging in establishing an initial connection and
rapport with the fellows. It was also challenging to communicate and build a
strong formal relationship with the government officials due to physical
distance. However, two trips to Nepal by TISS members were fruitful in touching
base with fellows and supporting them in implementation. Three meetings
with CEHRD members helped in conveying the model of MATPD, especially the
mentoring model which they were interested in knowing due to the mandate
to create SOP for mentoring across Nepal.

During the SATE fellowship, language came across as a barrier in Afghanistan
and Nepal, as the fellows were more comfortable and able to express their
opinions in their local language compared to English as a means of
communication. The field mentors were able to converse with fellows in their
native language. They not only translated and explained the key ideas in the
courses for the fellows but also helped the fellows in translating their reports
using google translate and incorporating inputs from Academic mentors. The
fellows were mentored by a team of an academic mentor and a field mentor.
The fellows had meetings with both their mentors, however, separately. There
were very few instances where joint meetings could be carried out. In other
cases, due to the busy schedules of the mentors, coming together at a
common time became challenging. Had the project design incorporated
mandatory joint meetings between fellows and both their mentors, it would
have been more effective. The school visits of the field mentors would have
also supported the implementation and reflection of teachers and fellows, as
well as. in analysis of data systematically.

The fellows were required to complete two cycles of implementation as part of
their AR study. However, there were delays across the 3 countries due to on
ground challenges, school exams, school closures, school permissions,
festivals etc. As a result, many fellows could only do one cycle of
implementation. There was also low participation and engagement of the
fellows in the MATPD telegram groups. The focus was geared more towards
administrative discussions rather than academic and pedagogical ones. The
fellows felt more comfortable in participating in the groups made on a familiar
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platform with their own country members rather than across country fellows/
teachers. Other interesting ways of engagement of fellows and teachers
across the countries can be explored if the meeting is not possible face to
face. Since the fellows/ teachers were more comfortable in expressing
themselves orally than in written form (as in writing reflection reports and on
telegram) the theme wise webinars could have been used more
constructively to engage the fellows to talk across the country. Also, at some
point teachers could have been included in the webinars to increase their
engagement and to hear their reflections.

In Nepal, CEHRD has included inputs from MATPD Team and Fellows in their
SOP for Mentoring to be scaled across Nepal. In the case of Maldives, to
conduct training workshops for school leading teachers, collaboration with the
government organizations such as NIE, shows the support of government
stakeholders. The provision of funds for travel of workshop participants from
outer Islands encouraged teachers from outer islands who are geographically
isolated and do not get adequate opportunities for professional development.
Thus there is a need for raising funds for workshops for teachers from outer
islands either in Male or in one of the outer islands itself. Leading teachers
were very keen to continue with the AR they developed, when the VC Project
offered free mentoring and guidance for the implementation of AR.

Overall, the research capacity of the fellows and the consortium members
increased considerably through participation in several conference
presentations and development of AR report manuscripts , some of which
fellows are working to publish in reputed Journals.

Whatworkedwell in the project and lessons learned

Despite the various challenges (time constraints, distance working etc.) during
the course of the project, we were able to move forward and complete the
project in time. The LMS helped us to conceptualize elements of the project
and contextualize them for the different country contexts.

The mentoring process design adopted in the project went well. The fellows
were able to connect with their mentors and work collaboratively to execute
the AR effectively. Moreover, through the fellowship, project teams have been
successful in establishing a good relationship with the fellows.

The training workshop ‘Transforming Teaching and Learning through AR’ for
school leading teachers was well received. Teachers were highly motivated at
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the end of the training in implementing the draft AR proposal they developed
during the training. One of the fellows from the SATE fellowship presented his
experience as during the SATE fellowship. This session was found to be very
helpful and interesting for the teachers. They mentioned that they would like to
know more about these types of experiences.Based on the positive feedback
received from the leading teachers post training workshop, they suggested
conducting the training for a new set of leading teachers to scale this useful
intervention.

Engagement in this project has contributed to the professional development
of the consortium team and we have learned to do better in future large scale
TPD projects.

Project Management

To ensure the successful implementation of the project the following
management practices have been adopted since the inception of the project.

- Weekly research call to discuss project activities, provide updates from each
team and make joint decisions.

- Steering committee meetings were held bi-weekly, to review project progress
to ensure it was on track, discuss challenges and setbacks, and propose
solutions. When required, finance-related staff from each team joins the
meeting to discuss the funds and finances of the project.

- Meetings with the focal person assigned from IDRC are being held every three
months and when required to provide updates on the progress of the project
and discuss project matters.

- Frequent communication via email and telegram research groups, aids in
keeping all team members updated with respective team members'
responsibilities. Additionally, learning happens through these interactions by
sharing reports, and any activities that are conducted in other countries.

- A better understanding of the project through reflection, discussions and
review of what is happening, what should and how to proceed. Additionally,
Sense-making sessions were conducted before the development of interim
reports.

Throughout the project there were no staff turnover in the Maldives team.
However, in the TISS team, we had changes in the core teammembers during the
course of the project. Teammembers left at different stages of the project.
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The project teams worked collaboratively to complete the project outputs.
However there were delays due to covid-19 Pandemic and later on more time was
required for some activities than initially anticipated, which further delayed the
estimated completion date in the project schedule.

Regular log entries were uploaded to the KIX MEL portal. Feedback received from
the KIXMEL team helped to identify the entries that fall to the correct log. Project
team staff also attended capacity building and knowledge exchange sessions
organized by IDRC KIX, ROSIE and Brookings teams. These sessions have facilitated
conversations with other projects and enable participants to have a better
understanding of concepts such as knowledge mobilization and enhanced
knowledge on scaling.

A total of 3 review meetings were held. Two in Maldives and one in Mumbai, India.
Unfortunately, due to travel restrictions, the SCA team was unable to attend the
meetings physically, despite the efforts to travel. The possibility of meeting for the
third meeting in Maldives was also discussed, however, this was not feasible due
to freezing of activities as suggested by IDRC. Further, challenges were faced by
SCA in Afghanistan due to the changes in political scenario and protest of certain
actions in Sweden.
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Section 2: Project Outputs andOutcomes

Knowledge Generation

1. LandscapeMapping Study

The findings from the LMS study indicate a gap in policy versus practice. There is a
lack of opportunities for teacher educators to work with teachers and develop a
contextualized knowledge of teachers' work and challenges as well as few
avenues for supporting the development of communities of educators and
spaces to share and build on the knowledge of teaching. There is a need to
develop a culture of research and collaborative modes of professional
development. Some of the specific findings of each country is highlighted here
due to its significance. In Afghanistan the lack of definitive TPD policy guidelines
and literature - dDistance learning, use of ICTEd-Tech and AR needs to be
improved as part of enhancing TPD as well.

In the Maldives, though mentoring and coaching areis deeply needed in the
country’s education system and areis a mandatory part of pre-service and
in-service teacher education models, they areit is not meaningfully implemented
and practiced in schools. AR is not part of pre- or in-service teacher education.

Lastly, in Nepal, ICT resources for teachers are available, along with a few online
communities for teachers, but there are constraints faced in terms of teachers’
attitudes and skills for using ICT and little use in the professional development of
teachers. AR, though institutionalised is treated as a formality, while there is more
focus on monitoring rather than mentoring teachers to support the adoption of
innovative practices. These findings helped contextualize the intervention in the
three countries.

2. Compendiumof AR

A total of 42 interventions through AR was conducted across Afghanistan,
Maldives and Nepal. These interventions were conducted in settings where there
is a lack of resources both in terms of equipment needed like textbooks as well as
infrastructural resources such as science labs and furniture, specially schools
situated in rural areas and community-based schools in Afghanistan and Nepal.
Further, the issue of lack of trained teachers in pedagogical and instructional skills
exists in all three countries while the problem of novice teachers not getting the
opportunities for professional development is specifically for Afghanistan.
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Innovative Pedagogical approaches and models used in fellows’ AR Interventions,
revealed that it is effective in enhancing the pedagogical practices and skills of
teachers and increasing student engagement. Many fellows focused in their AR
on using different pedagogical approaches or a specific model. Additionally,
teachers are more aware of the importance of integrating peace-building
strategies, and gender-neutral play activities in teaching and learning.

3. BASK Study

The BASK study findings indicate a positive change in fellows’ skills, knowledge,
beliefs and attitudes for most of the themes studied which include mentoring, AR,
social learning, reflection, collaboration. For eg.

1. There is greater awareness that AR is an effective tool for improving
teaching practices, problem solving and constructing new knowledge.
The fellows are now more familiar with the processes of AR.

2. Fellows have a better understanding of the concept of mentoring and
have been able to develop skills to being an effective mentor by
working collaboratively with their mentors and the participating
teachers in their AR study.

3. They have become aware of how PLCs can facilitate professional
learning through collaborative and shared learning and build a
sustained professional development network.

4. Case Studies

A total of 6 case case studies, two from each country was developed. One was
focusing on a fellows journey, while the other focuses on one of the themes of AR.
These case studies provide in depth details of fellows experience in the fellowship,
and results of conducting AR to address issues on different areas such as
language teaching, transformational teaching models and GESI. One case study
from Maldives focused on three different cases where AR was used to enhance
English as a second Language and another case study of a fellow which explored
project based learning methods

For Nepal, one of the case studies focuses on the transformational TPD model and
its implications for scaling in Nepal while the second case study focuses on the
growth trajectory of a fellow who used OER, developed the skills of AR, and
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presented his findings in a conference. Hence, the fellow moved from awareness
to the level of knowledge generation and mobilization during the SATE fellowship.

A case study on gender equity in education continues in Afghanistan and
discusses the socio-political contexts and the challenges related to gender
equity while girls from secondary school level and above, still banned from
returning to school and university. Unless this status quo is urgently reversed, the
next generation of female teachers, doctors, nurses and midwives, and other
professionals will not be there to replace the dwindling numbers of women
professionals in the country. The second case study from Afghanistan of a female
fellow's journey through the SATE fellowship highlights the transformative impact
of professional development initiatives in low-resource settings, showcasing how
such programs can enhance teacher effectiveness, promote innovative teaching
approaches, and empower educators to overcome socio-cultural barriers to
education, particularly for women in Afghanistan.

Since AR is not common practice in all the three countries, these case studies
would guide and support them and make them aware of any possible challenges
they may face. Additionally, the secondary knowledge products on mentoring
and PLC will supplement these case studies.

5. Guideline Documents

3 guideline documents from each of the participating countries has been
produced. The guidelines document identifies the significant changes that have
occurred in the SATE fellows Beliefs, attitudes, skills and Knowledge. The report
also identifies the key processes that contributed to the change and challenges
faced. The recommendations and suggestions for developing capacities of
personnel working in education sector as teacher educators include the
opportunities to conduct AR while supported by mentors and PLCs. Teacher
educators need to develop the skills of mentoring to support collaboration with
teachers, provide effective TPD experiences and guide teachers in developing
innovative contextualized solutions to challenges faced. The knowledge of OERs
and Inclusive practices like universal design for learning needs to be developed
among the education stakeholders to bring about transformation in teaching
learning practices. This knowledge can be developed through multimodal
resources included in the online asynchronous courses that people can complete
according to their convenience.
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Capacity Strengthening Activities

Capacity building of SATE fellows

The SATE fellowship included a series of capacity-strengthening opportunities for
the 45 fellows across Afghanistan, Maldives and Nepal. These included:

● A 1 week intensive professional development workshop was carried out at
the SCA office in Kabul, Afghanistan spearheaded by the TISS and the SCA
Team. This was organized, since the SCA team and fellows had travel
restrictions due to political changes in the country. The workshop included
sessions on mentoring, AR, TPD challenges and issues in Afghanistan,
well-being of teachers in the system, and inclusion. The fellows worked with
their field mentors to arrive at a draft AR proposal at the end of the workshop.

● A 10 days immersive professional development workshop for fellows at TISS
Mumbai. The workshop included sessions on mentoring, AR, country specific
TPD challenges and issues, well-being of teachers in the system, exploration of
OERs, inclusive pedagogical practices etc. Fellows from Maldives and Nepal
got the opportunity to discuss different educational approaches, devices,
challenges and concerns in their respective contexts. Afghanistan joined the
workshop virtually since they were unable to travel due to political changes in
the country. Most of the fellows got the chance to interact with their academic
mentors in person, while others engaged virtually. The fellows worked with
their mentors and presented a draft AR proposal at the end of the workshop.

● All the fellows undertook distance learning courses on ICT,mentoring and AR
to build their theoretical and practical knowledge. A Research fellow (Teacher
Educator) from Afghanistan post training on mentoring and getting significant
information and insights on the use of reflection has delivered the gained
information to 25- 27 teachers in three schools where they are implementing
AR projects. The teachers learn to use mentoring and reflection among
themselves to improve their practices, and knowledge and support each
other.

● The fellows engaged in a 6 months long practice based AR where they
worked collaboratively with 5-10 teachers to address local educational issues
in their context. At the end of the fellowship a total of 42 AR were conducted. In
Afghanistan, 15 AR were conducted with a total of 136 school teachers from 62
schools. In Maldives, 12 AR were conducted with a total of 73 school teachers
from 19 schools. Lastly, in Nepal, 15 AR were conducted with a total of 102
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school teachers from 76 schools. The teachers involved in the AR included
teachers from both rural and urban areas in the case of Afghanistan and
Nepal, while for Maldives teachers included from both Greater Male’ Region
and outer Islands as well.

The 42 AR falls under six thematic areas: Peace, Science, Maths, Language,
Open Education Resources, GESI. Below is a breakdown of the number of AR
conducted theme wise.

Table 1: Summaries of AR - Theme wise

Afghanistan Maldives Nepal

GESI 2 2 1

OER N/A 2 3

Maths Education 3 N/A 3

Peace Education N/A 4 N/A

Science Education 3 1 7

Language Education 7 3 1

Two fellows from Nepal, have created a manuscript based on their AR for
submission to a journal paper. The manuscript has been submitted to the
academic mentor, field mentor and Co-PI MATPD for feedback and
suggestions for the journals in which it can be submitted. This indicates that
fellows are invested in their work beyond the period of SATE fellowship and are
actively working towards publishing it. This will pave the way for further
recognising the need for support for AR In Nepal through mentoring and
leading to locally relevant solutions through the agency of collaborating
teachers and teacher educators.

Similarly, one of the Maldives fellows in collaboration with one of the members
of the Maldives project team, has developed a manuscript based on the AR
she conducted and submitted to a journal for publication. This shows her
dedication to disseminating her experience and findings of the AR. The SATE
fellowship has impacted significantly on teachers and teachers educators
from the Maldives. Results of the AR conducted in Maldives, revealed that
teachers became more aware and took up on more transformative, student
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centered teaching methods. Further, some of the fellows have presented their
research at local conferences.

Another Nepal fellow who took part in the SATE fellowship, has co authored a
paper in ELT journal based on analysis of AR reports by 66 teachers. Notable
among his conclusions is that teachers need to be mentored for AR.
Something which he did as part of the AR he conducted during the SATE
fellowship. He has been working at the international and South Asia level for
mentoring teachers' research and has created a call for providing free
mentoring support to teachers for conducting AR. He has presented his work
based on AR on mentoring teachers for AR in different forums like “Teacher
Research! Online 2024” and TFT network in which he has invited teachers to
apply for support. He was acknowledged as an excellent Mentor by Richard
Smith on Jan 4, 2024 on Facebook.

● Weekly enrichment sessions were held during the course of the fellowship
program to support fellows with their AR work. These included sessions on
data collection, management and analysis; literature review, classroom
observations, designing tools, building rapport with teachers, how to work
effectively with teachers etc. As a result of participation in the capacity
development activities, most Afghanistan research fellows shared the gained
knowledge and experience with their colleagues at the school level as well as
in the local education authorities through orientations and practical work.
Establishment of local (limited to their coverage area) learning communities
using internet-based platforms i.e., WhatsApp and Telegram. Through these
learning communities now teachers, school staff, and local education
authorities in the target locations are in touch with each other for the purpose
of sharing learning and coordination.

These diverse sets of professional learning opportunities have contributed to
fellows’ becoming more collaborative and reflective practitioners and also
building their leadership skills as teacher educators. Additionally, it helped to
bring about positive change in their beliefs and teaching practices.

Post fellowship fellows have reported changes in teachers' practices who took
part in their respective action research. For example, one of the fellows of
Maldives who conducted AR on peace education informed that teachers
mentioned that the students were able to connect the theme used in poem
discussion to their everyday life and classroom talk was lively and inclusive and
that such an approach was found to be useful in ice-breaking activities and topic
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introductions as well as speaking activities aligning them with the syllabus topics.
Likewise in Nepal, a fellow used art based pedagogy" for teaching Science to 8th
grade students. One of her participating teachers went beyond the AR study and
used art based pedagogy in the form of a skit to teach 9th grade students about
pollution; as she found the integration of science and art useful to develop
conceptual understanding, engage students, improve their participation as well
as impart knowledge in a fun an interesting way, that made learning easier.

Fellows also train teachers in the use of mentoring and reflection in the workplace.
This was observed in Afghanistan, Maldives and Nepal. In Afghanistan, for the
mentoring process, the teachers paired (experienced teachers with low
experienced teachers) in the school, while reflection took place in the same
schools by the teachers with different time frames, the mechanism is that
teachers are gathering in a large meeting at the school level mostly on the last
day of the week, to review each other performance and providing
feedback/reflection. Similarly, one of the Maldives who is a school principal
started having reflection sessions with his school teachers. Furthermore, one of
the Nepal fellows has been selected as a Lead Mentor for the "Mentoring Teacher
Research Scheme-2023" in Thailand. He used the knowledge and experience
gained from the fellowship and action research study with teachers in the system
to help build their professional capacities.

Capacity building of School Leading Teachers of theMaldives

This is a 4-day training workshop conducted for school leading teachers of the
Maldives. A total of 16 teachers, 6 from router islands and 9 from the Greater Male’
Region participated in the workshop. The aim was to develop understanding and
the capacities of school leading teachers of Maldives. The workshop focused on
four key areas: AR, Mentoring, OERs and GESI.

During the workshop teachers had face to face training in the key areas and the
sessions included theory, interactive discussions, real examples from the MATPD
project, group work and other capacity building activities. This was an opportunity
for leading teachers to implement the AR later on with school teachers and act as
agents of scaling these transformative experiences.

Below are a few examples of the impact the workshop had on teachers and
stakeholders.

On 31st January 2024, a meeting was held with State and Deputy Ministers of
the Ministry of Education to discuss the training workshop for school leading

Final Technical Report 2024 Page. 31



A Multi-Modal Approach to Teacher Professional Development in Low Resource Settings

teachers. The purpose of this meeting is to collaborate with the National
Institute of Education (NIE), and conduct the training with their support and
assistance. Additionally, to discuss the potential for uptake and scaling the
innovative approaches of the project. The idea of the training was well
received by the Stakeholders. They showed a positive attitude towards
conducting it. The training is significant because this is the first project activity
that was carried out with assistance from and in collaboration with the NIE.
Secondly, the two focus areas, Mentoring and AR are two areas that NIE is
preparing to implement soon as part of teachers licensing. Hence they
showed interest in using the project's approaches to inform the development
of Mentoring and AR for teacher licensing. Lastly, the relationship between the
project and government educational stakeholders were strengthened through
this meeting.

On the last day of the training a focus group discussion was held with the
teachers. They were asked how the workshop was different from other
Professional Development workshops they have attended. We have received
incredibly positive feedback from the participants. They all agreed that they
had learned a lot and it was a very effective workshop. They mentioned that
their perspective has changed towards solving problems. They are more
confident in conducting AR. A leading teacher mentioned that they are happy
they took part in this workshop and is grateful for the mentoring help that will
be provided by the VC. Additionally, another leading teacher has shared with
her colleagues about the effectiveness of the workshop and her intention to
continue to implement AR. All participants were highly motivated at the end of
the workshop. This change is significant because through this workshop they
have gained a lot of knowledge and insights into conducting AR. Leading
Teachers have highlighted that all this time they always talk about the issues
and wait for the senior management to help them solve it. This training has
paved the way for them to find solutions for the problems they face in their
practices. Furthermore, they all agreed they would like another refresher or
extension session on this training workshop and they have the intention to use
what they have learned and conduct an AR based on the proposal they have
developed.

Leading teachers emphasized the new knowledge and resources they gained
regarding OERs. On the last day of the training, teachers mentioned that they
have shared OER they have learned with their peers and teachers working
under them, and they found it to be useful as well. Following the OER session of
the training workshop, teachers were highly motivated by becoming aware of

Final Technical Report 2024 Page. 32



A Multi-Modal Approach to Teacher Professional Development in Low Resource Settings

the new OER available to use. Since they were unaware of these resources
previously, they found it useful and this has helped them to make their lessons
more engaging and interesting. It's highly anticipated that these resources will
be shared with other teachers.

KnowledgeMobilization

The key project outputs, LMS (published with ISBN number) Compendium of AR,
and BASK Study have contributed significantly in terms of knowledge mobilization.
LMS study helped to identify the current gaps in current TPD practices, while
compendium of AR has provided practical insights into what works and doesn't in
different country contexts. Additionally, BASK study revealed changes in teacher
educators' belief, attitude skills and knowledge in different areas of TPD. These
outputs provide a foundation for evidence-based decision making, and informing
intervention and policies.

The project has also produced a diverse range of secondary knowledge products,
each aimed at disseminating findings, insights and project activities to a wider
audience. These include

- Project website: The project website was developed to disseminate
information about the project. This includes project objectives, scheduled
activities, research team, outputs and latest news related to the project. Later
on we added a section for blog posts to share fellows experience in fellows
and reach teams. See: https://idrc.villacollege.edu.mv/

- Blog posts:We have published 5 blog posts, discussing various aspects of the
project activities, including engagement with stakeholders from Nepal. One of
the blog posts is also published on the GPEKIX website regarding knowledge
mobilization. British Educational Research Association (BERA) magazine has
also published an article on the MATPD project written by Dr. Ruchi Kumar .
(https://www.bera.ac.uk/publication/summer-2023)Lastly, a blog post on the
different conferences where the project findings were presented.

- Infographics: 11 posts were created to share key findings from the LMS report.
These were shared via Twitter (now X).

- Media Articles: 10 media articles were published on different news media
websites and partnering institute websites. These articles mainly focused on
the significant activities and achievements of the project such as the
launching of LMS report, AR compendium and the beginning of SATE fellowship
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and more. These media articles have helped to disseminate information
about the project’s progress to the public and other stakeholders.

- Policy Brief: one policy brief was developed by the Maldives team based on
the findings of the LMS study report of the Maldives.

- Mentoring Process of the South Asian Teacher Educators Fellowship: This is a
secondary knowledge product, which details the process of the mentorship
and roles and responsibilities of academic mentors, field mentors and fellows
as mentors. The document also includes lessons learned and implications
from the mentorship.

- South Asian Teacher Educators Fellowship - Design and Curriculum: This
secondary knowledge output details the design of the SATE fellowship.
Additionally, the curriculum of the TISSx courses fellows participated in.

- Guideline document on developing PLCs in South Asia: This is a guideline
document on creating PLCs based on SATE fellowship. These communities
provided a space for participants to share challenges and insights arising
from their work, including learnings from capacity strengthening sessions on
AR.

- Report on the Training Workshop: This report explains the details of the
training workshops. This includes the aim and objectives, participants
selection and data collection process. Additionally, the findings from the focus
group discussions held with participants and recommendations.

- Conference proceedings: Two conference presentation papers were also
published in conference proceedings with ISBN numbers.
https://imrjournal.info/2023/ProceedingsEduTeach2023.pdf

KnowledgeMobilization Activities

The Research team conducted several knowledge mobilization activities. A round
table discussion was held in Maldives with an independent consultant, an
education development office, a member from the teacher association and
teacher educators to share findings of the LMS and discuss issues and gaps in
TPD and teacher educators. Through this discussion, the project became more
aware of the works of the NIE such as their spent on in-service teacher education
prior to the pandemic.
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Research teams also have had meetings with the respective country
stakeholders at different phases of the project, to share the project findings, to
foster discussion and potential for collaboration and scaling. In a later
communication with the National Institute of Education of Maldives, they have
expressed interest in collaborating with the project in case of the project
extension.

During the SATE Fellowship, groups were created theme-wide with fellows and
teachers. Fellows have shared photos and findings from their innovative
approaches. The purpose of these groups was to facilitate the exchange and
application of knowledge relevant to the educational themes.

In terms of sharing the project findings, so far the project team members and
fellows have taken part in six international conferences to present findings from
LMS and BASK study, reaching over 1000 attendees altogether. Additionally,
knowledge was shared through symposiums as well.

Table 2: Presentations by MATPD Project and SATE Fellowship Fellows

Afghanistan Maldives Nepal

MATPD 1 at
International
Conference
Social
Research and
Innovation
2023

6 Presentation
- 1 presentation at 15th Asia

Conference on Education,
Tokyo, Japan,

- 1 presentation at 5th
Asia-Pacific Conference on
Education, Teaching &
Technology 2023, Thailand,

- 5 presentations in total at
International Conference
Social Research and
Innovation 2022 and 2023

2 Presentations
- 1 presentation at

Psychology of
Mathematics Education
Regional Conference
2023,

- 1 presentation at
NORRAG EPIC conference

SATE
Fellows

N/A 6 presentations by fellows
- 1 at International Conference

on intellectual
advancements and

- 5 at International
Conference Social Research
and Innovation 2023

1 presentation by a fellow at
13th Annual International
Conference of the
Comparative Education
Society of India 2023
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Section 3: Insights and Recommendations

Insights

It is vital that the project goals align with the government policies and needs for
effective TPD and the project activities have brought positive impact to teacher
educators and teachers. The project teams realized that the engagement with
stakeholders early helped to establish a connection with them. This connection
needs to be maintained throughout the project. It is vital that stakeholders
understand the immense contribution of project activities to teacher educators
and teachers' teaching and learning. Additionally, the sustained collaboration
among the three partner institutes contributed to the project activities'
progression, despite the challenges, and the project journey underscored the
importance of adapting to the challenging situation faced during the project
execution.

During the SATE fellowship, project teams have been successful in establishing a
good relationship with the fellows. All interventions of fellowship went well,
however, in the case of Nepal, the interventions would have been more effective if
the implementation partner was local. Through the fellowship, the project team
learned that there is a need for resources, support from school and other relevant
stakeholders, and continuous guidance from mentors for scaling the AR. In terms
of reflective journaling, the reflections collected through the fellowship would be
more meaningful if they can be limited in number and have sufficient time
intervals in between. Lastly, instead of limiting the number of teachers (second
order AR) to the minimum requirement of the project, these sessions could focus
on the whole teacher population of the school.

The ‘Transforming teaching and learning through AR' training workshop
conducted for the leading teachers of the Maldives was a success, because what
they learned and gained from the workshop was much more than what they
expected. Especially, OER was a relatively new area for them compared to the
other key focus areas. They also highlighted they need more of the SATE
fellowship experience sharing session in other PDs. However, the workshop would
have been more beneficial if leading teachers from all schools with larger
populations based in Male’ city applied to participate.
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Engagement in this project has contributed to the professional development of
the individual consortium team members and the opportunities from KIX to take
part in online webinar sessions, has helped to increase team members'
understanding and perspective on different educational concepts.

Recommendations

Based on the insights and lessons learned from the MATPD, future projects will
benefit from structured feedback loops with stakeholders, ensuring their insights
to fill the gaps and shape the project from inception. For future projects that scale
the innovations of the MATPD project, increase collaboration with government
stakeholders. Moreover, any future projects that involve AR, field visits by mentors
would be beneficial and support the participants.

Outcomes of the SATE fellowship recommends to: Increase the capacity and
knowledge of mentoring of school principals to create and encourage a culture of
mentoring among teachers; Establish PLCs among schools for continuous
professional development; Scale AR with mentoring, among school teachers;
Practice reflection habits among teachers to enhance effective classroom
teaching and conduct classroom observations between teachers and get
teachers to discuss and exchange ideas for effective delivery of content and
classroommanagement.

Looking at the positive feedback from the school leading teachers for the training
workshop it is recommended NIE to conduct similar training workshops for other
teachers.

Overall, for better PD, it is important to conduct structure , systematic and need
based PDs for teachers to enhance teacher learning effectiveness. Additionally,
make PD sessions more interesting and interactive with sessions that include
experiences of other teachers or academics, hands on activities and discussions.
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